
 
 
 

FROM ME TO WE 
Developing Cultural Pluralism in Children 

2nd Edition 
 
 
 

Book 1: Teaching Guide for the Resource Curriculum 
 
 
 
 
 
 
 

Text: Margaret Huntley Main 
Photographs: Robert L. Main 

Typographical Design:  Theo Jung 
Editor: Jacob J. Walker 

Digital Editing: Anastasia Hammett and Keri Walker 
 

 

 

 
 



 
 
 
 
 
Portions of this book may be reproduced by consultants and teachers for use with workshops or 
for non-commercial use. This book may not be changed or edited except by permission from the 
author. 

 
 
 
 
 
 
 
 
 

Originally published in 1977 by 

Contemporary Education 
 
 
 
 
 
 
 
 

Revised and Reissued in 2018 by 

Publications of Thought 
 
 
 
 
 
 

 
This work is licensed under a Creative Commons Attribution-NonCommercial-NoDerivs 3.0 United States License. 

  

http://creativecommons.org/licenses/by-nc-nd/3.0/us/


Table of Contents 
About These Books .............................................................................................................. 1 

Editor’s Note to the Second Edition .................................................................................... 2 

Need for a K-6 Culturally Pluralistic Curriculum .................................................................. 3 

Motivation for Teaching Multiculturally ............................................................................. 5 

Statements About Myths that Cause Prejudice and Discrimination ........................... 10 

Suggestions for Interdisciplinary Use of the Multicultural Curriculum .......................... 11 

A. Pre and Post Test for Multicultural Awareness ........................................................ 11 

B. Booklet for Developing Good Self-Concept ........................................................... 11 

C. Booklet Follow-Up Activities ..................................................................................... 13 

D. How to Best Use the "From Me to We" Series ......................................................... 18 

Introductory Week of Lessons for the Children: Developing Concepts of America's History 
and People ......................................................................................................................... 22 

The First Day .................................................................................................................. 22 

The Second Day ............................................................................................................. 23 

The Third Day ................................................................................................................. 24 

The Fourth Day ............................................................................................................. 26 

The Fifth Day .................................................................................................................. 28 

Suggested Background Reading for the Teacher .............................................................. 31 

General Resource List, K-6 Multicultural Education.......................................................... 32 

Appendix ............................................................................................................................ 33 

Appendix A: Pre and Post Test for Multicultural Awareness ........................................ 33 

Appendix B: Things I Know About Myself Booklet ........................................................ 35 

Appendix C: Ethnic Roots .............................................................................................. 48 



 
1 

 

About These Books 
As an early childhood teacher in the 1970s, the author wanted the best multicultural 
materials available created especially for the young child. There was little to be found and 
it was spread out in many places. Teachers want what they want when they want it, and 
they want it in one place. As an emerging writer of modest success, the author decided 
to research and write a multicultural curriculum for the early childhood classroom. It was 
four years in preparation. Since the original publication, it has been tried successfully in 
the author's classroom, in the classrooms of many friends and acquaintances, and it works 
in classrooms around the U.S.  While the curriculum was written specifically for early 
preschool through 3rd grade, it has been reported by teachers of 4th, 5th and 6th grades 
that it adapts quite successfully for their classes as well. 
 

The work emerged as a series of six books. The first book is this Teacher's Guide. Each of 
the other five books, is filled with stories and activities about one of the major ethnic 
groups in America: African Americans, Latin Americans, Native Americans, Asian 
Americans, and European Americans. The books are illustrated by photographs of 
children dramatizing the stories. 
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Editor’s Note to the Second Edition 
There is evidence that our identity is one of the strongest factors of our psychology, and 
that our empathy often lacks for those with whom we cannot identify.  These factors 
often bring people to a fear, dislike, and/or disrespect of the “other”, in the forms of 
racism, xenophobia, sexism, etc.  But evidence also shows that this psychological and 
sociological problem, shared with much of humanity, can be overcome through education 
that supports understanding of those who are different from ourselves. 
 
Thus, multicultural education, both in explicit and implicit forms, is an antidote to racism 
and xenophobia. And it acts on two sides.  For the dominant culture, it helps to build the 
form of empathy that reduces their fears and disrespect of the minority cultures. For the 
cultures in the minority, it validates that they are valuable, and deserve respect. 
 
When Margaret Huntley Main first wrote these books, she saw how critical it was for 
children who identified as being in a minority group, to have this validation from their 
teachers, who were usually of a majority group.  And there wasn’t yet much recognition 
within the field of education of this critical need.  So, while, at the time, her books didn’t 
get as wide of distribution and use as they should have, it was part of the start of what 
grew into a movement for multicultural education. 
 
When Margaret approached me about helping her to re-release these books, at first  
I thought that there was not a pressing need for such materials.  I had grown up with 
multiculturalism being a de facto norm in my education, and I had seen a Black African 
American become president of the United States.  But it has become clear that we still 
have much work to do, because the fear of the “other” is still too prevalent, which 
contributes to the death of too many African Americans by police officers who often are 
in a primal mode of psychology when they pull the trigger over and over again.  This 
anxiety of the “other” is also exploited by the politics of fear that now permeates the 
United States, to divide us from another, instead of uniting us with common values. 
 
While these books were written first in the 1970s, with the cultures and technology of 
that time in mind, their underlying theme is just as relevant today.  Yet, in the changing 
world we live in, some of the original writing was “dated”, and has been updated to 
hopefully help a contemporary audience be able to better identify with the content, and 
to also include improvements in our scientific knowledge.  Yet, the underlying prose is 
clearly that of Margaret Main, whose beauty shines through. 
 
Jacob J. Walker, Editor 
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Need for a K-6 Culturally Pluralistic Curriculum 
 
Education in the United States has been "hooked" into the Melting Pot Myth for a long 
time. Early on, teachers were hired to teach all subjects with a mainstream middleclass 
theme. Sometimes a good job was done and sometimes not. Sometimes teachers looked 
into little ethnic minority faces and wondered, "what are we doing to these children?" 
Teachers taught with the curriculum that was "on hand". Rarely, out of sheer desperate 
awareness that the children needed something different, were new materials created.  
 

Then Rosa Parks refused to move back in the bus...and the emerging voice of Black 
Americans gave courage to other minorities. Native Americans, Asian, Latinos and women 
began to voice their needs for recognition and equality. There were marches, burnings 
and riots. There were tragic assassinations. There was a whole generation of Flower 
Children and much of what they said about establishment education was chillingly true. 
 

The United States does not have "one" culture—we are the enriched sum of many 
cultures. We need to recognize and appreciate that we are a culturally pluralistic society 
and to reflect this in the way we educate our children.  We need to enjoy the "fruit salad” 
with each cultural group maintaining its unique color and flavor while contributing 
together to one delicious dish. 
 

Keep in mind that multicultural education is not an additional subject. It is teaching the 
usual, needed subjects—all through the day—by using materials that represent the 
many cultures of our country. As an example, the teacher may illustrate a math 
problem with Latin and Asian figures rather than with traditional European figures.   
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"If we could keep just one generation from reflecting the prejudice of their 
parents, we could create a whole new nation reflecting the practice of 
Brotherhood."- The Author 
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Motivation for Teaching Multiculturally 
 

What is prejudice? 
It is emotion without fact. 
It is feeling without evidence. 
It is being afraid without knowing why. 
It is the belief that someone is undesirably different from you because 
of appearance, or speech, or actions. 
It is immature. 
It is full of emotional generalizations. 
It is making the bigot feel bigger by standing on somebody's shoulders. 
It is the feeling that because somebody is different from you, they are 
somehow deficient. 
 

How do you stand on prejudice?  On Brotherhood? 
Can you intellectualize that everyone deserves equal opportunity, but do you actually 
support fair employment practices? 
What do you say about teaching multicultural curriculum in an all "Anglo" district? All-
black district?  All-Latino district? 
Did your bumper sticker ever read: "My neighbor may be of any race, color, or creed?" 
Could you love and teach a migrant Chicano child? 
A young black from a ghetto? 
How do you really feel? 
 
Lip-service to "My Fellow Men" is one thing; gut-acceptance that we are all Brothers and 
Sisters is another. Teachers .... parents .... adults—we are all part of the problem. It will 
continue to be a problem until we all become part of the answer. 
 
In 1972, Dr. Seymour Fersh wrote, "The messenger is the message when the carrier is a 
teacher ... how we feel internally directly influences the ways in which we create and 
communicate our attitudes and opinions." 
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So how do you really feel? And why? 
 
Have you ever imagined how true integration would come about if the whole problem 
could be settled by children? In one beautiful day, spontaneously and completely, equal 
opportunity would be everywhere. There would be no need for tokens or trumpeting 
when friendship, learning and business were conducted in the spirit of the young child. 
 
So what happens? What changes this friendly, loving little person? We know, don't we? 
He grows up! And the older he gets, the more he reflects us—his parents, his teachers, 
his community. How do we halt this generation-to-generation chain? 
 
Do we remove the infant from his home environment, into an interracial day care center? 
Some "experts" think this is the answer. Do we send the small child to school, at age two, 
thereby counteracting parental prejudice before it becomes too ingrained? Many 
"educators” believe this would solve the problem. 
 
In his book, The Answer, Philip Wylie quoted Joshus ben Joseph's "Love one another . . . 
do unto others as you would have them do unto you." And this,  
I believe, will come someday: A love for oneself and one’s fellows that encompasses the 
whole circle of mankind. 
 
However, the Puritan Ethic is too much with us. We have been carefully taught not to 
touch, not to get involved. So until our nation—and some of the rest of the world—
outgrows its puritanical prejudice, what do we do? 
 
Part of the answer could begin with the loving concern of parents and teachers to help 
every child to think for himself or herself, help every child learn to discipline himself or 
herself, help every child learn to like and be, himself or herself. 
 
Historically, whenever there was a crucial job to do, our nation has looked to the schools 
to do it. Not that education has done all that great a job, it is just that we believe in it. We 
know what education could do; we believe in its potential. 
But education must change if we are going to eliminate prejudice and build good self-
concepts. The whole focus of schools, from "crib to college", must shift from the mastery 
of facts to the mastery of self. The main function of adults in a child's life is to help each 
find and like themself. Children need sustenance for life needs, experience to stimulate 
learning and support for interests. We are a nation of immigrant ancestry; this makes us 
unique in the world. And to truly serve all of America' s children our schools must: 
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1. Create an atmosphere that accepts and values all persons. Teachers must welcome 
children of an ethnic minority as an opportunity rather than as a problem. 

Teachers must: 
a. expand personal friendships 
b. know community leaders 
c. make home visits 
d. arrange classroom “trades" 
e. develop pen-pals from other places 

 
2. Our schools must provide materials to study the cultures behind young Black 

Americans, Latin Americans, Native Americans, Asian Americans and European 
Americans. 

Teachers must: 
a. arrange and attend ethnic seminars 
b. visit other teachers and classrooms 
c. show multicultural films 
d. plan field projects with minorities 
e. cook ethnic dishes in the classroom 
f. teach ethnic songs, dances and games 
g. make and use ethnic musical instruments 

 
3. Our schools must help each individual develop a good self-concept and a positive 

feeling about their own inherited culture; give special help to the minorities to free 
them from psychological and physical oppression. 

Teachers must: 
a. give some success every day to every child 
b. bring models into the class as resource persons; show all ethnic 

groups in as many kinds of jobs as possible 
c. observe ethnic holidays 
d. observe the birthdays of outstanding people from all ethnic groups. 

 
 

4. Our schools must make multicultural studies mandatory rather   than   optional.   
Young   "Anglos" often believe they are the only humans on earth because racism 
has dehumanized minority groups. "By studying ethnic cultural differences (skin 
color and social class), an appreciation for Man's great capacity to create a diversity 
of life-styles and to adapt to a variety of social and physical environments will 
develop. Ethnic content in curriculum will serve as a lens to help 'White' America 
see itself clearly." (Dr. James A. Banks) 
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Teachers must: 
a. have part of their training like Vista or the Peace Corps, with urban, 

rural and foreign experiences 
b. develop ways   to understand that we are all human beings, more 

alike than different 
c. develop teaching units about, and building respect for, other life 

styles 
 
Educators have become skilled in the area of human relations. We have learned to use 
social dynamics, now let us add multicultural studies. Thereby we will truly develop the 
individual self, an appreciation of the ethnic self and an awareness of our place in the 
total American society. 
 
We will achieve the American Dream when we educate to the needs of each human being, 
regardless of the colors or creeds of the generations before him. 
 
The future of humankind may well rest upon our shoulders. 
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The goal of education for all of America's children is for a free and creative society, a world 
free of racism, a community of appreciation rather than only tolerance or harassment. 
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Statements About Myths that Cause Prejudice and Discrimination 
 
In the scientific evidence for the statements that follow, there is no proof that any group 
or individual is superior/inferior to any other group or individual because of Race, Color, 
Religion, National Background, Creed, Social Class - or anything else! 
 
GIVEN EQUAL OPPORTUNITY, MOST HUMAN BEINGS WILL FUNCTION SUCCESSFULLY! 
 

1. The Latin phrase "Homo Sapiens" or Thinking Man, encompasses all Mankind; all 
human beings belong to the homo sapiens race. There are no separate creatures 
or species in the homo sapiens race. There is only one race -- the human race. 

2. Mankind probably comes from a common and single origin millions and millions of 
years ago. Archaeological evidence shows this beginning occurred in Africa.  

3. There is no evidence that any race is genetically more mature or biologically more 
capable than any other. 

4. The significant differences we observe occur between individuals and not groups. 
The basic needs of mankind (food, shelter, clothing, love, fun, success) are 
common to all human beings. 

5. Prejudice is irrational; discrimination in any form deprives the individual of his 
rights and needs as a human   being. 

6. Prejudice is dangerous: 

What is the democratic ideal? 
Do we have a democracy in the United States? Can the rest of the world accept 
democratic principles if we cannot implement them at home? 
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Suggestions for Interdisciplinary Use of the Multicultural Curriculum 

A. Pre and Post Test for Multicultural Awareness 

See the Appendix, for this test in reproducible form. Once the children have been handed 
copies, read the title of the test to them. Read the words around the three filled-in faces 
at the bottom of the test and discuss them. Demonstrate how to fill in a face on the 
chalkboard. Read each question and allow enough time for student response before going 
to the next question. 

B. Booklet for Developing Good Self-Concept 

Before children can feel good about others, they must feel good about themselves. One 
useful means is a booklet for development of a good self-concept. The booklet, called 
THINGS I KNOW ABOUT MYSELF, is composed and filled in by each child. Work with the 
booklet is supplemented by motivational lesson plans and follow up family enrichment 
activities. 
  
A procedural model for the booklet is found in the Appendix. Use it and the chalkboard 
to show the children how to make up their booklets. 
 
Begin work on the booklet during the first week of school and conclude it before 
introducing any other multicultural materials. 
 
Instructions for the teacher on the purpose of the booklet and how to introduce it to the 
class follow below. Then come three booklet follow up activities. 
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INTRODUCTION TO "THINGS I KNOW ABOUT MYSELF" BOOKLET 
 
Objectives:  
The child will develop feelings of being “OK" and will be able to accept others as 
also being "OK". The child will be able to list some common feelings and will identify 
several ways in which he/she can express his/her own feelings. The child will recognize 
that other persons may have feelings similar to his/her own which will affect behavior. 
 
Materials: 

• 12” x 18” construction paper (white or manila)  

• Crayons 

• Colored paper for cover, to be printed by the teacher with the title "THINGS 
I KNOW ABOUT MYSELF" (other pages to be completed by the children). 

 
Create 1 or 2 pages of this book per day, according to the needs of your students and the 
time segments of your program. Demonstrate each page every day. 
 
Activity:  
Introduction by teacher: "Let's get better acquainted with ourselves and each other. What 
do you know about yourself?” (Call on various children.) “Hey, this is good, I'm going to 
write these things on the chalkboard. You know your names, the color of your eyes, hair, 
skin; You know where you live, and, I know, let’s make a book about all the things we 
know about ourselves; then we’ll read each other's books and get really well acquainted!” 
 
"Here are paper, pencils, and crayons.  I will write the title of each page on the board and 
you may copy it and . . . could we make pictures to illustrate all these things we know 
about ourselves? Sure .... it is fun to develop our own learning games! We'll call each book 
THINGS I KNOW ABOUT MYSELF. Shall I print the cover page for you so that you can get 
right to work on the other pages? OK." 
 
 
Organize the books and pass the pre-printed covers. Discuss how to color the item and 
do so. Staple the books together and let each child enjoy their own. On subsequent days 
do Follow up activities B and C.  
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C. Booklet Follow-Up Activities  

 
 
STEP 1 
 
Objectives: 
The child will feel 'OK' about his/her work and the work of others. The child will be able 
to define respect and will demonstrate an awareness and respect for the feelings of 
others. The child will recognize that other persons may have feelings similar to his/her 
own which will affect behavior. The child will be able to list some feelings, list an event or 
events that cause these feelings, and list constructive ways to deal with these feelings. 
 
Materials:  
All of the THINGS I KNOW ABOUT MYSELF booklets. 
 
Activity: 
Introduction by Teacher: “I feel good about your THINGS I KNOW ABOUT MYSELF 
books. How do you feel?” (Listen to their comments about their feelings and 
thank them for expressing themselves.) “Most of you feel very positive, very good 
about your books. Why is this?” “Yes, because most of you did a very fine job and 
doing good work usually makes people feel good.” 
 
"We learned many things about ourselves in the books, now let's complete our getting-
acquainted process by passing them around and reading all about each other.” (Pass the 
books out again, one to each child.) “Read about a friend and then pass that book on to 
your neighbor and read another... You were very careful with your own books; you 
respect your work. I expect you to be careful with your friend's books and respect their 
work also... What does respect mean?” (Listen to their ideas and thank them.) “Yes, 
respect means to consider the feelings and things of others... to value the work of another 
person… to care for others' things like you care for your own. Now let's enjoy our books.” 
 
(Allow about 15 minutes for mutual book enjoyment) 
 
Organize the books and pass the pre-printed covers. Discuss together how to color t hem 
and do so. (Make the flags of the United Kingdom across the bottom on the page, make 
round balls with designs from many countries, make diagonal stripes using the colors of 
people's skin, etc.) Staple the books together and let each child enjoy their own. On 
subsequent days do Follow up Activities B and C. 
 
(Allow about 15 minutes for mutual book enjoyment) 
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(Teacher resumes discussion): “Can you finish looking at the books now and listen at the 
same time? Good… Tell me some of the things we have learned about ourselves and each 
other from this project?” (List the children 's responses on the chalk board.) 
 
So what do we know? 
 

FOOD 
1. We all need a name, so we know who we are 

2. We all need food. 

SHELTER 
 
CLOTHING 

3. We all need a place to live, to sleep and keep our things, and most 
people need some kind of clothing, depending, of course, on where 
they live. 

FUN 
4. We all need to do some things for fun; everybody has feelings that 

can be either glad or sad. 

SUCCESS 5. We all need to find success, to do good work every now and then 

LOVE 6. We all need to love somebody and be loved by somebody. 

 
“Could we call these 6 points the Needs of All Human Beings? Yes, shall I copy them and 
make a human needs chart for us? OK...Now, are we better acquainted with both 
ourselves and each other?  Yes!” 
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STEP 2 

 
Objectives: 
The child will develop feelings of being 'OK' and will be able to accept others as also being 
'OK'. The child will develop a sense of ethnicity and oneness with the progression of 
humankind. The child will be able to define respect and will demonstrate awareness and 
respect for the ethnic background of all people. 
 
Materials: 
An Ethnic Roots Chart for each child. (See Appendix, for reproducible of the chart). 
 
Activity: C 
Introduction by Teacher: “We have learned many things about each other, different 
things that were very interesting, and similar things that mean we are all human beings.  
Let's read our Human Needs Chart together…” (Developed in Activity B and now hanging 
on wall.) “Now what other things could we learn about each other?” (List the children's 
responses on the board.) “Hey, this is interesting, where did our family's live before they 
came to America? What is the cultural and ethnic heritage of my family?” 
 
“What does culture mean?” (List their answers.) “Yes, culture means the customs and 
habits of a group of people living together, living near to one another…” (Develop and 
discuss in depth.)  
 
(Teacher resumes discussion): “What does ethnic mean?” (List their answers, if any.) 
“Ethnic refers to groups of human beings according to their similarities and ancestry. It 
can be from how we have similar looks; it may be color of their skin, their eyes, and 
whether their hair is curly or straight, etc.”1 (Discuss in depth) 
 
"Who would know about the cultural and ethnic background of your family? Your Mom? 
Your Dad? Here is something for us to look at and talk about (show Ethnic Roots Chart). 
Then you may take it home and ask you r folks to help you fill it out. (Discuss the chart 
and how it would be filled out.) 
 

"Now when you know about the country of your great grandparents and 
great, great, great grand-parents' birth, could we find it on the world 
map? Maybe we could trace the path along which your family came to 
America… could we make a map showing how this class got right here, 

right here in (locality)! Take the charts home, have fun, and bring them back soon!” 

                                                   
1 Contemporary understanding of the word “ethnic” does not require it to be based upon ancestry or any biological 
factors. But for children, they will usually think of it in relation to ancestry, and self-identify with how they look. 
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“Culture is that complex whole which includes knowledge, belief, art, morals, law, custom 
and any other capabilities and habits acquired by humans as members of society.” 
 

          - Edward Taylor 
 
STEP 3 
 
Objectives: 
The child will develop a sense of ethnicity and oneness with the progression of 
humankind. The child will be able to define respect and will demonstrate awareness   
and respect for the ethnic background of all people. 
 
Materials: 

• Returned Ethnic Roots Chart 

• World map marked with the birthplace of the children's ancestors. 

• Writing materials for the letter to parents  
 

Activity: D  
Introduction by Teacher: “Thank you for returning your charts so promptly. You have told 
me about the fun you had with the family in filling them out. Look at this world map,  
I have marked the birthplaces of your family members on it.” (Point out the different 
places, were more born in Europe? in Asia? in Africa? or ?) 
 
“More ancestors of this class were born in Germany than in any other one country. Did 
you know that there are more Americans of German and Italian ancestry in America than 
from any other countries?” 
 
"I wonder why these ancestors of yours came to the United States? Would your parents 
know? Maybe some of your parents would come to class and tell us some stories about 
how and why your people came to America? Let's write a letter and invite them to come… 
here's paper and pencils, I'll put our letter on the chalk board and you can copy it for your 
parents…" (Motivate the letter from the children and write it on the board) 
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Dear Mom and Dad, 

 

Thank you for helping me fill out the Ethnic Roots Chart. We were able to see 

where our friends’ families came from, too. 

 

Why did our grand (or great-grand) parents come to America? Would you come 

to school and share their story with my friends? 

 

When did you (they) come to California? What made them want to come here? 

 

Thank you. 

 

Love, 
 
 
 
 
 
(Tell the children that their parents will be welcome to speak anytime it’s convenient for 
them to come. Tell them that if their parents have any costumes or material from another 
country, or from early America, these would be most welcome also. Then when parents 
arrive, suspend all activities for the 10 or 15 minutes or so that they will speak, and thank 
them warmly for their contribution. You will receive some delightful comments from 
parents about this activity; there will be family reunions and all kinds of self and ethnic 
growth as a result.) 
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D. How to Best Use the "From Me to We" Series 

Begin multicultural education by introducing the five major ethnic groups of Americans in 
the following manner: 
 
1. Select six or more consecutive weeks towards the beginning of the school year. 

2. Use the five days of Introductory Lessons during the concept period, reading or story 
period, (use them as "Today's News" or as the teacher's part of sharing time.) 

3. Use the following procedure each subsequent week with the Black, Latin, Native, Asian 
and European American books. 

a) read the first story 

b) encourage creative conversation and choose some of the language activities to do 

c) dramatize the story 

d) use related activities across subject areas 

1) teach related songs at singing time 

2) teach related dances at rhythm or P.E. time 

3) teach related games at recess, math or free activity time 

4) cook at least one related recipe at math or science time 

e) invite a community resource person from a related ethnic group to the class 

4. Following this introduction to the books about the five major ethnic groups in the 
United States, use them daily in an interdisciplinary manner, as shown below. 

a) Use the books for Social Studies enrichment: 

1) Begin the Introductory Week lessons on Columbus Day (or ?) and proceed for 
five days,  as  suggested. 

2) Then, following your state and district guidelines, use the material from any of 
the books as the need and opportunity arise… 

• for instance, read from the Latin Book a t Halloween time (Mexico's Day of 
the Dead helps explain Halloween.) Choose some Mexican art and language 
activities, teach some songs and dances. Illustrate math problems with 
Mexican designs and figures, make tacos. Have several days of teaching with 
a Mexican theme, weaving the w hole program around the Latin book. 

• Another 'for instance': read about Hanukah from the European book in early 
December. Teach 'Zurn Gali Gali', invite the children to make a Menorah for 
the classroom. Make challah. Have several days of teaching with a Jewish 
theme, weaving the whole program around the European Book. 
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b) Use the books for reading lessons and follow the same ethnic theme through 
selected activities across all subject areas: 

1) Select a week early in the school year and at language, reading or story time 
begin the Introductory Week material. 

2) Thereafter, create reading lessons from the stories through all of the five books. 

• use the songs at singing time 

• use the dances at rhythm time, games at P.E. or recess, etc. 

c) Use the books to create complete multicultural education in your classroom: 

1) A 'typical' second grade day might go like this: 

• 8:30 am 

▪ Navajo morning poem "Fingers of the Dawn" (Native American Book)  

▪ Flag Salute and sing "I'd Like to Teach the World to Sing"  

▪ Roll (for homework the previous day, select several children to ask 
where one of their great grandparents was born, and let them use the 
world globe to show the class as you call their names) 

▪ Today's News (combine the children's offerings with a multicultural 
calendar. See European American Book.) 

• 9:00 am - Rhythm Time 

▪ Invite some children to create a Native American Hoop Dance, using the 
P.E. hula hoops, and let the other children beat time with their oatmeal 
Indian drums, or use your favorite rhythm record and invite the children 
to be pandas China, from giraffes from Africa, eagles of the United 
States, etc. 

• 9:10 am - Reading Time 

▪ Choose 4 stories from any 4 books and reword them into a lesson for 
each of your reading groups, choosing more stories if you have more 
groups. Illustrate each lesson sheet with an appropriate sketch, which 
the children may color when their turn with you is over. Give each child 
his/her own copy. Call the first group to the reading center and say to 
the others: "While you wait for your turn to read, you may choose to 
work with puzzles, floor games or clay. Do you think that children in 
Egypt and Canada enjoy clay? How about children in Rome or on the 
reservation in Arizona? Sure, probably children everywhere enjoy 
working with clay." 

• 10:00 am - Recess 
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▪ Free play at first, then teach Chi Chi Koli from West Africa or teach the 
Mexican Bullfight game. (See Black American and Latin American Books.) 

• 10:20 am - Quiet Time 

▪ Music Barcarole by the German composer, Offenbach) 

• 10:30 am - Continue Reading Time 

• 11:00 am - Spelling Time 

▪ Select appropriate words from each of the books, discuss their meaning 
and phonetic structure, and have the children create and copy sentences 
using each word. 

• 11:30 am - Lunch Time 

▪ At least every other week, choose some ethnic recipe and cook in the 
classroom. Ask the parents to contribute the ingredients and invite the 
children to figure out what they will need to bring that day in order to 
have a balanced meal. 

• 12:15 pm - Story Time 

▪ Read "Not a Vacation" from the Asian American Book and dramatize it 
tomorrow 

• 12:30 pm - Math Time 

▪ Work in Math Work Books and teacher illustrates today's problems with 
sketches from the Asian and Black American Books. 

• 1:00 pm - Art Time 

▪ Tell about "Ojos de Dios" from the Latin American Book; show the 
necessary materials and demonstrate; then the children make their own 

• 1:30 pm - Science Time 

▪ Show the pictures of Dr. George Washington Carver from the Black 
American Book and tell the stories. Pass peanuts to the children as you 
discuss the many useful things Dr. Carver created from them. 

• 1:45 pm - Singing Time 

▪ Teach ‘This Little Light of Mine' . . . sing 'Los Pollitos Dicen', the Japanese 
Rain Song, and the German round 'Sing Everyone'.  (See Black, Latin, 
Asian and European American Books.) 

• 2:00   Goodbye Time 

▪ Say goodbye with a poem like this: "This happy day at school is done, 
and we are going home.  We've learned some things and played some 
games from (your town) to Rome." 
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d) At the end of each introductory lesson there is an "Activities to Enjoy" section. 
Creative conversations are suggested at the beginning of these. There will be much 
"emergent curriculum" to further enrich the lesson as the children respond to the 
conversational questions. This type of questioning is a subtle form of testing so 
listen closely to their answers and comments. If at least half of the group have not 
learned the concept you were teaching, you may be: 

1) Teaching too many children at one time (divide the class in half, or thirds, and 
direct your aide and/or mother helper to take a group outside for P.E. or one 
of the ethnic games you have previously taught. Then exchange groups and 
teach the same lesson again). 

2) Teaching too late in the day (choose an earlier time for these most important 
concepts). 

3) Teaching concepts in which you do not wholly believe (re-read the motivation 
section of this guide). 

In any case, when you have not achieved the concept, reteach. Explain to your children 
why you must do this and strive for the optimum environment. The proceed again into 
the creative conversations, etc. 
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Introductory Week of Lessons for the Children: Developing Concepts of 
America's History and People 

The First Day 

 
Words to understand: 

1. Columbus 
2. early 
3. explorer 
4. discover 
5. country 
6. India . . . . Indians 
7. America . . . . Americans 
8. Europe . . . . Europeans 
9. generations 
10. light-brown skin and sun-brown skin 

Concept to develop: 
 
The People Called Indians were the First, or Native, Americans. 
One of the most famous early explorers to "discover" America was Christopher Columbus. 
He thought he had found a waterway to the spices and silks of India - that is why he called 
the mostly friendly sun-brown natives of America, "Indians". These native American 
people lived in the open air, lived close to nature and were a happy, loving group of 
nations. Through many years and generations of natural, open living their skin color had 
become a deep sun-brown. That is where the old expression “red skin" comes from. 
Activities to enjoy: 
1. Creative conversation: 

a) What do you know about Columbus? Other explorers? 
b) What do you know about Native American Indians? 
c) What might Columbus have said to the Indians? What might the Indians have said 

to Columbus? 
d) Could we 'play' this picture?  How shall we plan it? 

2. Invite the children to write their own story of the 'discovery' and draw pictures to 
illustrate them. 

3. Teach and enjoy the Canoe Song from the Native Book ...sing "It's a Small World" and   
use your globe to show Spain, Portugal, and America. 
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The Second Day 

 
Words to understand: 
1. followed 
2. different 
3. Africa, Europe, China, Japan, Spain, Italy, Mexico, Puerto Rico, Holland, France, Pol 

and, Hungary, Russia, Germany and England 
4. Hispanic countries 

 
Concept to develop:  
 
Other People from Around the World Followed the Early Explorers to America. 
People from almost every country in the World slowly followed Columbus and the other 
explorers to the New World, which is what America was called. Light brow n people came 
from many Anglo-Saxon and Hispanic countries like England, Germany, France, Poland, 
Russia, Hungary, Ital y and Spain; we call these people European Americans now. Warm- 
brown people came from Mexico, Puerto Rico, Central and South America; we call them 
Latin Americans now.  Some dark- brown people were stolen from Africa and some came 
to America because they wanted to; we call these people Black Americans now. Ivory- 
brown people came from China, Japan, Hawaii, Korea, and Vietnam; we call them Asian 
Americans now. 
 
Activities to enjoy: 
1. Creative conversation 

a) Ask the children these questions, "Does every human being have a head? Arms? 
Legs?  Bones? Blood? Is every person alike on the inside? With a heart, lungs, 
stomach, etc.?" 

2. Invite the children to make a "We are all Americans" picture. Demonstrate with figures 
of children that are all alike except for skin color . . . draw the children with hands 
clasped together. 

3. For homework suggest the children ask their pa rents where their grandparents and 
great grandparents were born. Tape on the globe where the different ancestors of the 
class came from. 

4. Sing "I'd Like to Teach the World to Sing" and discuss its meaning. 
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The Third Day 

 
Words to understand 
1. leaving 
2. homeland 
3. refugees 
4. kings and government 
5. unfair-unkind 
6. immigrants 
7. jail 
8. released 
9. endless natural resources 
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Concept to develop:  
 
People Who Came to America had Many Reasons for Leaving their Homeland. 
Some of the people that came to America were refugees from kings or governments that 
were unkind or unfair. Some of the people were immigrants who wanted a better life for 
themselves and their children. Some people wanted more space for farms than their 
homeland could offer. Some of the people were stolen from their homeland and brought 
to America as slaves for cotton or sugar plantations or as workers in mines or on railroads. 
Some people had been in jail and were released, provided they would go to another 
country. America seemed big enough for everybody and appeared to have endless natural 
resources. 
 
Activities to enjoy 
1. Creative conversation 

a) How do you think you would feel as a refugee leaving your homeland?  An 
immigrant? 

b) How would you feel if you were stolen from your home and forced to work in a 
strange country? 

c) How would you feel if you were released from jail and had to choose another 
country in which to live? 

2. Invite the children to discuss the "endless natural resources" of America. Make a 
poster with their responses and let each point be illustrated by a child. 

3. Ask the children this question, "If you were going to another country to live, what 
would you take? How would you pack your suitcase? Make a picture of the treasures 
that you could not leave behind." 

4. Sing "America the Beautiful". 
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The Fourth Day 

 
Words to understand 
1. qualities 
2. brave 
3. strong 
4. survived 
5. 'waking' dreams 
6. assertive 
7. unknown 
  



 
27 

Concept to develop:  
 
There Were Special Qualities in Many of the People that Came to America. 
Human beings are unusually brave when they can leave their home land and go live in a 
new country. And many of the people that came to America were like that  brave and 
assertive. People usually are strong when they can go live in an unknown, new land. And 
most of the people that survived in early America must have been strong. Many people 
that move to a new country have a dream for a better life and this was also true in 
America. Most of the people that came here must have been dreaming of the good life 
they expected to find in America. 
 
Activities to enjoy 
1. Creative conversation 

a) How could you do something brave? Something assertive? 
b) How could you show that you are   strong? 
c) What might you dream of for a better life? 

2. Invite the children to make up a play about a strong, brave and dreaming couple who 
brought their children to a new home in America. Use the chalk board to write the 
names, why they decided to come, what they brought with them and what they did 
when they got here. Dramatize the play, make appropriate hats from construction 
paper, invite another class to come in. 

3. Tell about the debtor's prison . . . Why is this such a bad idea? Discuss the feelings of 
a man released from prison if he will go to a new country. 

4. For homework, find magazine or newspaper pictures relating to moving, bring them 
to school and make a poster about moving today. Discuss the differences between 
moving to a new country and moving to a new house in the same town. Make a place 
on the poster to show these differences. 

5. Sing "This Land is Your Land, This Land is My Land." 
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The Fifth Day 

 
Words to understand 
1. together 
2. alike 
3. different 
4. human beings 
5. ancestors 

  



 
29 

 
 

Concept to develop: (culmination)  
Our Alikenesses Help Us Be Friends. Our Differences Make Us More Interesting. 
 

People from all around the world slowly followed the explorers to America. Most of them 
were brave and strong and had a Dream of the better life that they would make for 
themselves in America. There are many beautiful skin colors in America-dark brown, light 
brown, ivory brown, warm brown and sun brown -and we are all Americans together. We 
are all alike in that we are all human beings, we are all different in that our ancestors 
came here from many different countries. Our alikenesses make it easy to be friends and 
our differences make us more interesting. 
 
Activities to enjoy 
1. Creative conversation 

a) Who were the first Americans? Where did other Americans come from? 
b) How are we all alike?  How are we all different? 
c) Where is your homeland? 

2. Invite the children to paint a big mural, for bulletin board or wall, of many Americans 
with all skin colors. Paint the people in many kinds of dress and doing many different 
things. Hang the U.S. flag over the mural. 

3. Talk about how we feel about America, our city, our neighbors, our families and our 
flag. Discuss how other people in other countries must feel about their land, their city, 
etc. 

4. Sing "My Country Tis of Thee" and discuss its meaning. 
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Suggested Background Reading for the Teacher 
 

Bahr, Howard M., Chadwick, Bruce A., and Day, Robert C., Editors, Native Americans 
Today:  Sociological Perspectives, Harper & Row, New York, 1972 

Ceram, C.  W.   The First Americans (A Story of North American Archaeology), Harcourt   
Brace-Jovanovich, Inc.,   New   York, 1971 

Clissold, Stephen Latin America: New World, Third World, Praeger Publications, New York, 
1972 

Deloria, Vine, Jr. The Indian Affair, Friendship Press, Inc., New York, 1974 Hosokawa, Bill 
Nisei:  The Quiet Americans (The Story of a People, William 

Morrow and Company, Inc., New York, 1967 

Jones, Le Roi Black Fire:  An Anthology of Afro-American Writing, edited by Le Roi Jones 
and Larry Neal, Morrow, New York, 1968 

Kearns, Francis Edward The Black Experience: An Anthology of American Literature for 
the 1970s, Edited and with an introduction by Francis E. Kearns, forward by Arna Bon 
temps, Viking Press, New York, 1970 

Kita no, H.  H.  Japanese American: Evolution of a Subculture, (Ethnic Groups in American 
Life Series), Prentice-Hall, Englewood Cliff s, New Jersey, 1976 Lee, Victor G. an d Brett 
De Bary, Long time Californians: A Documentary Study of an American Chinatown, 
Houghton Mifflin Co., Boston, Mass., 1974 

Levitan , Saul A., Johnson, William B., Tagart, Robert, Minorities in the United States :  
Problems,  Progress  and  Prospects,  Public   Affairs   Press, Washington,  D.  C., 1975 

MacCoun, Donnarae, The Black American (In Books for Children, Readings in Racism) 
Edited and with an introduction by Donnarae MacCoun and Gloria   Woodward, 
Scarecrow Press, Metuchen, New Jersey, 1972 

Montenegro, Marilyn, Chicanos and Mexican Americans: Ethnic Self Identification and 
Attitudinal Differences, R & R Research Associates, 4843 Mission   Street, San   
Francisco, Ca., 1976 

Teaching Black, Bibliography compiled by staff, Multi-Ethnic Resource Center, Stanford 
University, Stanford, Ca., 1971 
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General Resource List, K-6 Multicultural Education 
 
District Media Centers (books, picture sets, games, teaching cards, realia, etc.) 

District Audio-Visual Centers (films, film strips, slides, recordings, cassettes) 

Libraries (City Libraries, County Libraries, College and University Libraries, check for topics 
of Masters’ and Doctoral   theses) 

Make a personal picture collection (mount and laminate newspapers, magazines, 
children's magazines, children's pictures) 

Community resource people (fill the classroom with a parade of 'friends’ from the 
community, representing as many ethnic groups as possible, telling about their jobs, etc.) 

INSTRUCTO’S new Multicultural Calendar 

Museums (field trips, brochures, picture prints to lend, lectures, etc.) 

Import Houses (to browse, to lend things for displays, fairs, presentations, etc.) 

Special Ethnic Stores (books, clothing, foods, games, pictures, people resources) 

Ethnic Studies Offices for local colleges; also California State Board of Education 
Intergroup Office, Mr. Plez Griffith, Director, Education Building, Capitol Mall, 
Sacramento, 95814 

Association for Childhood Education, 3615 Wisconsin Ave., N.W., Washington, D.C. 
20016 

San Mateo County Office of Education, 590 Hamilton St., Redwood City, Ca. 94063 

WHITES FOR RIGHTS, Box 19002, Oak land, Ca. (Jonka Enterprises) 

UNICEF 331 L 38th St., New York, N.Y. 10015 (children of UNICEF stories, songs, games, 
dances, festivals, art, plays, origins of names, etc.) 

Embassy offices of other countries, Washington, D.C. 20016 

National Dairy Council, 111 N. Canal St., Chicago, Ill. 60606 (posters, student books with 
ethnic foods, customs, habits) 

Civic Education Service, 1725 N.W.  K. Street, Suite 1009, Washington, D. C.  20006 (ethnic 
guides, immigration to U.S., women's studies materials, etc.) 

Pen Pals, Box 4054, Santa Barbara, Ca.  93103 

Caravan House, 132 E. 65th St., New York, N.Y. 10020 Other School Districts 
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Appendix 

Appendix A: Pre and Post Test for Multicultural Awareness 

 

 
 

CHOOSE THE FACE THAT FITS 

 

1. Is it OK for your neighbor's family to eat with 
chopsticks instead of forks? 

2. Is it smart to fight over problems? 

3. Is the blood of a person from India the same color 
as yours? 

4. Is it all right for your family to celebrate a holiday 
that is not on the regular calendar? 

5. Should all people have a chance for good jobs, 
clean homes and nice schools? 
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6. Is it smart to talk about problems?  

7. Does the color of a person's skin have anything to 
do with their brains or strength or whether they 
might be a good friend or not? 

8. The United States is called the Land of 
Opportunity.  Is there equal opportunity here for 
everyone? 

9. How do you feel when a family moves near you and 
they speak a different language inside their home? 

10. Do you have as much right to fresh air, sunshine 
and good food as anybody? 
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Appendix B: Things I Know About Myself Booklet 
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CHILD'S NAME:_____________________________________ 
 
 
 
 Procedure: Teacher:  "Our first page will say (write it on chalk board): 'My name is NAME.’ 
 
“Let's make big fat letters,   (as you add the lines to make the letters fat) 

 
“so that you can fill them in with French polka dots, or Mexican stripes, 

 
“or Native American pictographs, or Asian peach blossoms, 

 
“or what other designs do you like?" 
 
"Let me show you how this will look on your big paper." 
 
 

 
(Demonstrate the sentence and fat letters, then invite them to go to work. Encourage the 
children to use the whole 12 x 18 page.) 
 
"Tomorrow could our second page be about our eyes and hair and skin? Could we make 
a self-portrait, a picture of ourselves on tomorrow's page? Maybe you'd like to bring a 
picture of yourself to draw for tomorrow? Or, can you use the class mirror? Sure, this 
book is fun to do." 
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SELF PORTRAIT 
 
 
Procedure:  Teacher:  "Today our second page is about what? Yes, our eye color, hair color 
and skin color; in other words, we are making a self-portrait today. We will draw whether 
we have curly or straight hair, the shapes of our faces, our eyes and all of us above the 
shoulders. If you have brought a picture of yourself, look at it as you go to work. If you 
wish to walk to look into the class mirror, go and do that as you begin to work. Here is the 
sentence for today” (write it on the board): ‘I have _______________ eyes (blue, brown, 
green, grey, hazel) and _______________ hair (black, brown, blonde, reddish) hair.’ 
 
 
"Let me show you how this will look on your big paper." (Demonstrate, etc.) 
 
 
 
 

 
 
 
I HAVE BROWN HAIR AND BLUE EYES. 
 
 
Have a picture display of children from several ethnic groups/cultures. As the children 
finish their portrait, invite them to compare themselves with these other children. "Are 
we alike? Different? How? Why?"  Remember to praise their work! 
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AGE AND BIRTHDAY 
 
 
Procedure: Teacher:   "Our third page should be about our age and birthday, right? How 
about a large United States flag - colored numeral for your age? What colors would this 
be? (red, white and blue) Here is the sentence” (write it on the board). 'I am _____ years 
old.' 
 
“Add the lines to make the numeral fat. We'll put that line across the middle of the page, 
like this (demonstrate on the 12 x 18 paper). Then the birthday sentence looks like this” 
(write it on the board):  'My birthday is _______________.’   
 
“Copy it across the bottom of the page, like this (demonstrate on the 12 x 18 paper). How 
about using the colors of our neighbor country Mexico's flag for your birthday? What color 
would this be?” (red, white, and green) 
 
Enrichment material on flag symbolism and the United Nations Flags Chart may be 
available from local Multicultural Media Centers. 
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FAVORITE FOOD 
 
 
Procedure: Teacher:   "Let's get to our favorite foods today, OK? Close your eyes and 
think about what you like best to eat, then draw a big, luscious, mouth-watering picture. 
Here is the sentence (write it on the board) and this is what it will look like on your big 
paper” (demonstrate on the 12x 18 paper). ‘My favorite food is _______________. " 
 
 
 
 
 
 
 

 
 
 
 

MY FAVORITE FOOD I S       
 
 
(As the children finish this page and bring their work to teacher, ask, "Why is this your 
favorite food? What tastes so good about it? Your parents are good cooks, huh? We learn 
to eat and like the foods our families eat, don't we? Is this one of the ways we pass our 
culture on to new generations? Yes...") 
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MY STREET AND FAVORITE THING TO DO AT HOME 
 
 
 
 
Procedure: Teacher:   "We should show that we know where we live now, right?  
So the first sentence for our fifth page looks like this.” (Write it on the board.):   
'I live on _______________.’   
 
 “And could we tell what our favorite thing to do at home is? I think there will be room 
for a sentence like this” (write it on the board) : 'My favorite thing to do at home is   
 

 
 
Demonstrate: “Is your favorite thing something you do with others or you do alone?  
Can you share it? Draw yourself doing this favorite thing, and maybe draw your family 
doing it with you!” 
 
 
 
 
 
I LIVE ON School Street, AND MY FAVORITE THING TO DO AT HOME IS reading. 
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FAVORITE   CLOTHING 
 
 
Procedure: Teacher:   "Now it is time to write about our favorite clothes and favorite 
colors. The sentence for page six will look like this (write it on the board)”: 'I like to wear 
________________________.'  “Now draw a picture of yourself wearing your favorite 
clothes and use your favorite colors, too. Your big page will look like this." (Demonstrate  
on the  12 x  18 paper.) 
 

 
 
 
 
I LIKE TO WEAR MY --------------- 
 
As they finish and bring this page to teacher, say, "Why do you like wearing this?” (Discuss 
fit, comfort, convenience, etc.) "We learn what is the best thing to wear from our parents 
and friends. Different people wear different clothing, according to what they have learned 
is right and according to the climate in which they live.”   
  

' 
I 
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FAVORITE THING TO DO AWAY FROM HOME 
 
 
Procedure: Teacher:   "Now,  it  is time  to  put  down  what  your  favorite thing to do 
away from home is. This is an important part of getting acquainted too, right? The 
sentence will look like this” (write it on the board): 'My favorite thing to do away from 
home is ________________________.’ “Let's use the colors of our neighbor Canada's 
flag for this fat writing. What colors will that be? (red and white) The sentence will look 
like this on your big page (demonstrate).  What kind of a picture will you make on this 
page?" 
 
 
 
 
 
 
 
 
 
............. _. ' / 
-- · . I 
.  I 
 
 
 
 
 
 
 
MY FAVORITE THING TO DO AWAY FROM HOME IS 
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LANGUAGE 
 
 
 
Procedure: Teacher:   "Now it is time to find out what language you speak in your home. 
The sentence for the eighth page looks like this” (write it on the board): 'We speak 
________________________ in our home.'  “Would it be nice to make a picture of your 
family talking together on this page? Your own book page will look like this" 
(demonstrate). 
 
 
 
 

 
 
 
 

             WE SPEAK       IN OUR HOME. 
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SAD THINGS 
 
 
 
Procedure: Teacher:  "It seems to me that it is time to get acquainted with the things 
that make you sad or glad, OK? The sentence for the ninth page looks like this” (write it 
on the board): 'These things make me sad.’ “What are some things that make you sad?” 
 
“What can you do when you feel sad?” (List things on board and copy the list to use in a 
reading paper later on in this unit.) “Making pictures of things that make you sad will be 
interesting. Your own book page might look like this” (demonstrate). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
THESE THINGS MAKE ME SAD.   
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HAPPY THINGS 
 
 
 
Procedure: Teacher:  "I like the way you are making this get-acquainted book. Yesterday 
we found out what made us sad, today we will find out what makes us happy. The 
sentence will look like this” (write it on the chalkboard) : 'These things make me happy.’ 
   
“What can you do when you feel happy?” (List answers on board same as on page 9.) 
“Making pictures of things that make you happy will be fun. Your book page will look like 
this" (demonstrate). 
 

 
 
 
 
THESE THINGS MAKE ME HAPPY.    
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FRIENDS AT SCHOOL 
 
 
 
Procedure: Teacher: "Now it is time to get acquainted with some of your special friends. 
This eleventh page looks like this” (write it on the board): 'Here are some of my friends at 
school.'  
 
“Look around, how are your special friends dressed today? Make your picture of some of 
them. What color eyes do they have? Hair? Skin? Clothes? This is what your own page will 
look like" (demonstrate). 
 
 
 
 
 
 
 

        
 
 
                                    HERE ARE SOME OF MY FRIENDS AT SCHOOL. 
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FRIENDS AT HOME 
 
Procedure: Teacher: “For our last page in our THINGS I KNOW ABOUT MYSELF book, we’ll 
write about the friends we have at home. This is the sentence (write it on the board): 
‘Here are some of my friends at home.’  Make the picture of at least two of your best 
friends at home… remember the color of their eyes, hair, skin, etc., and this is what your 
own page will look like” (demonstrate). 
 
 
 
 
 

 
 

Here are some of my friends at home. 
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Appendix C: Ethnic Roots 
 

 
 
In the first line, put in your name. In the second line, put in the city, state, or country 
you were born in. Then ask your parents about their birthplaces, your grandparents’ 
birthplaces and so on in the blanks: 
 
Ethnic Roots of  _____________________________________________________ 

Born in  ____________________________________________________________ 

My father came from  ________________________________________________ 

My father’s parents came from  ________________________________________ 

My mother’s parents came from ________________________________________ 

My father’s grandparents came from  ___________________________________ 

My mother’s grandparents came from  __________________________________ 

My relatives who first came to America came because  ______________________ 

___________________________________________________________________ 


